
✤ “The IDEA imposes an affirmative obligation on the 
School District to identify and evaluate children with 
disabilities.” Seattle School District No. 1 v. B.S. (9th Cir. 1996) 82 F.3d 1493.

✤ Evaluations must be conducted in all areas of 
suspected disabilities

✤ what do we know about AS and standardized 
testing?
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✤ The statutory term “unique needs” has been construed 
broadly include “academic, social, health, emotional, 
communicative, physical and vocational needs.” ” 
Seattle School District No. 1 v. B.S. (9th Cir. 1996) 82 F.3d 1493.

✤ Comprehensive evaluation and report to be completed 
by a medical doctor, clinical psychiatrist, school 
psychologist or other qualified person (i.e., 
psychometrist) trained in the area of autism 
evaluation https://www.alsde.edu/sec/ses/Forms/03 Autism CVF.docx 
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✤ not just standardized testing - it is a comprehensive 
analysis of the student

✤ must comply with Education Code sec 56320

✤ Educational benefit to which students are entitled is 
not limited to academic needs, but includes the social 
and emotional needs that affect academic progress, 
school behavior, and socialization. County of San Diego, citing 
Tilton v. Jefferson County Bd. of Educ., 705 F.2d 800, 803 (6th Cir. 1983)
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✤ District’s obligation to assess is not extinguished by 
completion of a single initial assessment:

✤ When a district has a reason to suspect all of 
student's needs aren’t being met, it is required to 
reassess.
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✤ Assessments must be administered in accordance with 
instructions provided by the producer of the 
assessments. Ed. Code § 56320, subd. (b)(3)

✤ What do publishers say the subtests measure?

✤ Are findings being factually presented?

✤ How does the SEA delineate acceptable testing?  

✤ Using SEA defined procedures conflicts with 
published data RULES OF THE ALABAMA STATE BOARD OF 
EDUCATION STATE DEPARTMENT OF EDUCATION CHAPTER 290-8-9, 
SPECIAL EDUCATION SERVICES 290-8-9.03(11)(c)4. Language Disorder.
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✤ Failure to observe and consult with staff can seriously 
weaken the credibility of a district assessment

✤ Assessment reports that only list test scores, without 
explaining what they mean, provide little useful 
information, and arguably prevent parents from 
meaningfully participating
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Litigation involved…

✤ failure to assess all areas of suspected disability

✤ poor choice of assessment instruments

✤ improperly completed protocols

✤ failure to observe student and consult with teachers 
and service providers

✤ unimpressive assessment reports
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Words of 
Caution
✤ A developmental approach to 

assessment has remained 
problematic due to the complex 
interaction of social, linguistic, 
cognitive and cultural influences 
on pragmatics Adams, C. (2002)

✤ The practitioner's attention is 
drawn to the lack of the usual 
safeguards of reliability and 
validity that have persisted in 
some language pragmatics 
assessments. Adams, C. (2002)
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✤ The majority of currently available direct measures of 
pragmatic functioning provide neither psychometric 
information nor a quantitative metric of pragmatic 
competence in specific domains that can be used to 
establish a level of baseline function or document 
change in intervention (Brinton, Robinson, & Fujiki, 2004; Landa, 2000; 
Norbury, 2014).

✤ Despite the breadth of literature examining pragmatic 
language deficits in ASD, there is a dearth of efficient, 
valid, and reliable means for assessing pragmatic 
skills in this population (Norbury, 2014)
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Standardized Instruments

✤ Formal testing of pragmatics has limited potential to 
reveal the typical pragmatic abnormalities in 
interaction. Data often not reliable for pragmatic 
competency Adams, C. (2002)

✤ Data is often not reliable for pragmatic competency 
Adams, C. (2002)

✤ Results were variable. Swineford, L., et al. (2014)
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✤ standardized testing does not provide a 
comprehensive look at pragmatic language 
functioning because it cannot replicate the context-
dependent social environment that the child 
experiences in life. Boje, N. (2009)

✤ Formal testing may be useful for assessing the 
structure and form of language, but may not provide 
an accurate assessment of an individual's use of 
language (i.e., pragmatics) American Speech-Language-Hearing 
Association Practice Portal: Autism (www.asha.org/PRPSpecificTopic.aspx?
folderid=8589935303&section=Assessment)
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✤ Pragmatic skills are the most difficult aspect of 
language ability to assess and quantify (Adams, 
Green, Gilchrist, & Cox, 2002; Landa, 2000; Young et 
al., 2005) and cannot be measured in the same way as 
other domains of language, which can be examined in 
socially decontextualized settings.

✤ speakers with ASD tend to do better on  
decontextualized, examiner-administered measures 
than assessment of natural conversation Volkmar, Lord, Bailey, 
Schultz, and Klin (2004); Klin, Jones, Schultz, and Volkmar (2003)
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✤ validity is questionable when using direct 
standardized assessments for measuring pragmatics in 
this population. Volkmar, Lord, Bailey, Schultz, and Klin (2004); Klin, Jones, 
Schultz, and Volkmar (2003) 

✤ standardized pragmatic testing fails to provide 
sufficient information for planning intervention 
programs and is insensitive to change during the 
course of intervention Simmons, E., Paul, R., and Volkmar, F. (2014). 
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✤ A child’s typical functioning may not be elicited 
through responses to contrived pictures or direct 
questions. Boje, N. (2009)

✤ In situ demands are limited; therefore skills such as 
timing, emotional regulation/awareness and integration 
of multiple cues at one time are not included. Boje, N. (2009)

✤ Because skills are tested by specific questions, strategies 
such as scripted speech may not be as evident as in a 
sustained interaction that is continuously changing. Boje, 
N. (2009)

✤ Overall, standardized testing has the greatest possibility 
of false negatives. Boje, N. (2009)
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Rating Scales

✤ Rater must have an internal standard for comparison 
Boje, N. (2009)

✤ Variable expectations due to differing contexts and/or 
adult expectations influence the data Boje, N. (2009)

✤ Multi-situational Social Pragmatics
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Direct Observation Boje, N. (2009)

✤ Time consuming 

✤ Difficult to observe a child across multiple contexts with 
multiple people. 

✤ The observation may not take place at the time of greatest 
impact on functioning (e.g.: observing a child in a 
structured, routine oriented setting). 

✤ Observations are not standardized and heavily dependent 
on the knowledge of the observer. 
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Situations that often produce AS symptoms not 
typically present in the diagnostician’s office

✤ spontaneous interactions with peers

✤ non-predictable routines & environments

✤ inconsistent structure

✤ presence of sensory stressors

✤ new & novel situations
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Are we really testing pragmatics? 
Adams, C. (2002)

✤ This raises questions as to whether the de-contextualized 
assessment that occurs in standardized testing elicits the 
child’s typical interactive patterns and if these measures are 
valid when arriving at a clinical judgment about the 
adequacy of a child’s skills.

✤ Does the de-contextualized assessment via standardized 
testing elicit the child’s typical interactive patterns? 

✤ Are these measures valid when arriving at a clinical 
judgment about the adequacy of a child’s skills?
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Typical school stressors

✤ substitute teacher

✤ interruptions to regular schedule

✤ assembly

✤ testing

✤ given an assignment with no idea how to complete it

✤ group activities with minimal monitoring

✤ recently teased and/or bullied

✤ recent emphasis on good grades
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How does this impact IEPs?

✤ Federal criteria for objectives includes:
✤ setting
✤ measurability
✤ criterion for success

✤ IEPs are lacking both in the quantity of social goals and 
objectives and in the quality of information necessary 
for instructional guidance (Michnowicz, et al. 1995) 

✤ How do your IEP goals reflect these concerns?
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Assessment Tools for this 
Population

✤ Asperger Syndrome (and High-Functioning Autism) 
Diagnostic Interview (Gillberg, 2002)

✤ Asperger Syndrome Diagnostic Scale (Myles, Bock, and Simpson, 2003)

✤ Autism Diagnostic Interview - Revised (Rutter, et al., 2003)

✤ Autism Diagnostic Observation Schedule (Lord, et al., 1989)

✤ Autism Spectrum Screening Questionnaire (Ehlers, et al., 1999)

✤ Australian Scale for Asperger Syndrome (Atwood, 1998)
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✤ Checklist for Autism in Toddlers (Baron-Cohen, et al., 1992)

✤ Childhood Autism Rating Scale, 2nd Ed. (Schopler, et al., 2010)

✤ Children’s Communication Checklist - 2 (Bishop, 2006)

✤ Communicative Partner Profile (Anderson-Wood and Smith, 2000)

✤ Conversational Effectiveness Profile - Revised (Kowalski, 2010)

✤ Dore’s Conversational Acts (Stickler, 1987)

✤ Fey’s Pragmatic Patterns (Fey, 1986)

✤ Functional Communication Profile (Kleinman, 2003)

✤ Gilliam Asperger Disorder Scale (Gilliam, 2001)

✤ Halliday’s Functions of Language (Miller, 1981)
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✤ The High-Functioning Autism Spectrum Screening Questionnaire 
(Ehlers, Gillberg, Wing, 1999)

✤ Informal Social Thinking Dynamic Assessment Protocol (Winner, 2007)

✤ Interaction Record (Anderson-Wood and Smith, 2000)

✤ Krug Asperger’s Disorder Index (Krug and Arick, 2003)

✤ Monteiro Interview Guidelines for Diagnosing Asperger’s Syndrome 
(Monteiro, 2008)

✤ Muir’s Informal Assessment for Social-Communication (Muir, et al., 1992)

✤ Parent Interview for Autism (Stone and Hogan, 1993)

✤ Pragmatic Rating Scale (Landa, 2002)

✤ Pragmatic Language Skills Inventory (Gilliam & Miller, 2006)
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✤ Prutting Pragmatic Protocol (Prutting & Kirchner, 1987)

✤ Psychoeducational Profile, 3rd Ed. (Schopler, et al., 2004)

✤ Ritvo Autism Asperger Diagnostic Scale - Revised (Ritvo, et al. 2011)

✤ Social Communication Questionnaire (Rutter, et al., 2003)

✤ Social Language Development Test - Elementary (Bowers, L., 
Huisingh, R., and LoGiudice, C., 2017)

✤ Social Language Development Test - Adolescent (Bowers, L., 
Huisingh, R., and LoGiudice, C., 2017)

✤ Social Skills Rating System (Gresham and Elliott, 1990)

✤ Yale in vivo Pragmatic Protocol (Simmons, E., 2013)
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Severity levels

✤ Using norm-referenced tests to determine the severity 
of children’s language impairment is questionable. 

✤ State guidelines are inconsistent and test manuals fail 
to provide empirical data to support this Spaulding, T., 
Swartwout Szulga, M., and Figueroa, C. (2012).
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A word of caution

✤ standardized instruments have rigid administration 
guidelines 

✤ any deviations invalidates scores

✤ students with ASD often make it difficult/impossible 
to adhere to administration guidelines
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✤ tests that are highly dependent on language 
comprehension may be biased against students with 
ASD Watson, L.R. & Marcus, L.M. (1995).

✤ current standardized tests are not sensitive enough to 
provide appropriate information Attwood (2007); Manjiviona, 
(2003), Wetherby and Prizant (1999), Winner (2008)
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Some people 
need a good 
dose of reality.

I’m fine. I don’t
 need social skills!
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“Trust me. You need social skills.”

✤ anosognosia: reduced awareness of deficits (typically 
related to right-side brain damage

✤ concrete deficits (bike riding) is easier than abstract 
deficits (social awkwardness)

✤ may have implicit but not explicit awareness

✤ can’t verbally say they are awkward but avoid 
putting themselves in social situations
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✤ may realize they are socially awkward but believe 
they will get the job anyway

✤ realize their deficit as they experience failure but do 
not maintain this awareness to anticipate failure in a 
similar situation

✤ Total denial “I don’t do that.”

✤ “You’re making a mountain out of a mole hill.”

✤ “Yes, I know I do it and I don’t care!”
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Why?

✤ some clients have never been told their problem, 
hence it doesn’t exist

✤ think diabetes education - knowledge is key!

✤ some have been overly sheltered (lawnmower parent)

✤ he needs to realize problems exist
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✤ externalized agitated depression requires medical 
management

✤ set up situations where failure is experienced for first 
hand awareness in “safe” locations
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Coordination 
Issues
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✤ often (but not always) clumsy due to:

✤ poor motor planning

✤ slower mental processing

✤ will try something once and if not performed at his 
perceived level of competence will take years before he tries 
again

✤ strange or odd gait

✤ poor at coordinating facial muscles to reflect his current 
emotional state

✤ often comes across as aloof, uncaring, lacking in empathy
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✤ toss/catching a ball may be difficult

✤ skipping may be difficult

✤ group sports are often difficult due to:

✤ reading social cues to anticipate opponent’s move

✤ rapid judgment

✤ “trash talk”

✤ acoustics and sensory overload
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✤ poor penmanship

✤ impact of hypotonia and apraxia

✤ fear of failure increases anxiety & stress 

✤ escalation of inappropriate behavior 

✤ avoidance based on perceived difficulty

✤ concentration moves from content to task

✤ documented via PET scans

✤ blood & O2 are reduced
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Who wrote this?
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Treatment 
Suggestions for 
Coordination
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✤ refer for O.T. and/or P.T.

✤ consider adaptive P.E.

✤ focus on physical fitness and not team sports

✤ develop emotional self-control when failure happens

✤ use technology to allow him to compete with his peers

✤ computers

✤ dictation software
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✤ start early on ball skills to foster competency to be 
included in peer ball games

✤ substitute activities in which he competes against 
himself rather than others

✤ Yes: track, karate, swimming, golf, horseback riding

✤ No: basketball, football, soccer, baseball
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Intervention Strategies for  
the Social Triad

Social Interaction
Social Communication
Social-Emotional Regulation
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Treatment 
Suggestions for 
Social Interaction
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✤ Disability Awareness programs (aka peer education 
training)

✤ Buddy systems

✤ Social Stories (Gray, 1995)

✤ Structured play groups
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✤ Teach Cause-Effect

✤ Figure out what is making 
people place your dot “Out of 
the Zone
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✤ Friendship circles
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✤ Social autopsies

✤ Perspective taking

✤ pants zipper

✤ “The Zone” (Kowalski, 2011)

✤ Negotiation

✤ Friendships are not “All or nothing”

✤ do not be a leech
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✤ Comic Strip Conversations (Gray, 1994)
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✤ use topic boxes

✤ used to generate opinions about 
a topic

✤ determines student’s current 
knowledge about a topic

✤ generalize newly learned  
information to outside settings

Me

Us

You
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✤ teach how to work in small groups

✤ gain respect through academic strengths

✤ protect from teasing

✤ do not allow child to become reclusive

✤ teach social interaction via drama

✤ establish routines
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✤ teach how to transition

✤ 5-4-3-2-1

✤ OK Class, in 5 min…

✤ photo book of activities

✤ schedules
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✤ use visual supports such as:

✤ calendars

✤ schedules

✤ checklists

✤ choices Choice

Good Bad

291

Problem

Is it 
Fixed?

Yes No
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✤ teach how to negotiate/argue 

✤ contingency statements

✤ teach how to imitate others

✤ initially you choose then get him to identify who to 
initiate

✤ teach how to accept another person’s viewpoint

First Then
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✤ flexibility of thought 

✤ figure ground reversal illusions
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✤ Stroop tasks

BIG  big  little  LITTLE  BIG  big  
little  LITTLE  little  BIG  big  LITTLE 
BIG  LITTLE  little  big  BIG  big 
LITTLE  little  big  BIG  big  little 
LITTLE  little  big  little  BIG  BIG 
little big  BIG  big  little  LITTLE
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✤ use set shifting games
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Treatment Suggestions 
for Social-
Communicative 
Deficits
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✤ teach conversational skills

✤ how to initiate a conversation

✤ giving and receiving compliments

✤ when and how to interrupt

✤ verbal segues

✤ how to use turn-taking

✤ how to expand a conversation

✤ appropriate use of questions

✤ teach active listening 

✤ “Listen with your eyes!”
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✤ encourage eye contact 

✤ don’t formally teach it - it often looks creepy

✤ teach why it’s necessary (connections & nonverbal) 

✤ use barrier games

✤ conversational zig zags

✤ teach code shifting 

✤ how to adapt topic and style to audience
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✤ teach conversational repair strategies

✤ teach mutual focus 

✤ limit amount of time to interest topic

✤ no one is allowed to ask 2 consecutive questions

✤ everyone must be allowed to ask a question first

✤ 5 minutes for questions, that’s all

✤ “I appreciate your interest but we must give others 
a turn.”
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✤ video tape

✤ in the moment 

✤ dot in/out?

✤ critique his ability like in practicum

✤ modeling a target behavior for a guide

✤ use hand signals

✤ use stop signs or other visual cues

✤ interpret the message to the class so it makes sense

✤ help the child “come to the point”
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How to “come to the point”

A

B
302

✤ teach the ability to recognize multiple meaning words in 
context

✤ breakdown is common between cognitive and functional 
ability

✤ Use Grice’s Maxims (Grice, 1975)

✤ Quantity: saying just enough; not too much, not too little

✤ Quality: the truthfulness of the information; don’t say 
what you lack evidence for.

✤ Relation: the relevancy of the information

✤ Manner: the clarity of the information; not ambiguous
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✤ Teach ability to recognize and respond to nonverbal 
signals in others

✤ requires one to have eye contact!!!

✤ Tool Box

✤ Time line

✤ see saw

✤ “Loosey-Goosey terms”

✤ maybe, sometimes, perhaps, in a minute, about…
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Words carry the message but body 
language carries the emotion.

–Richard LaVoie

And certain messages are never spoken.
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✤ teach metaphors and idioms

✤ “Life is a yo-yo.”

✤ “Looks can kill.”

✤ teach abstract language

✤ Examples of abstract terms include love, success, freedom, 
good, moral, democracy, and any -ism (chauvinism, 
Communism, feminism, racism, sexism)

✤ teach jokes

✤ why is it funny?

✤ how did we come to that decision?
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✤ teach implied meanings

✤ “You stink!”

✤ “Get out of here!”

✤ “You’re crazy.”

✤ teach the ability to recognize context clues

✤ simplify the language when giving directions

✤ proactive strategy but needs to be faded out
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✤ multiple conversations are 
basically lots of small 
conversations

✤ pick one and don’t try to 
take it all in!
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✤ Teach how to summarize:

What happened … 

1. at the beginning

2. at the end

3. in the middle

4. in between 1 & 3

5 in between 3 & 5

1

2
3

4

5
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✤ Use a Social Autopsy

✤ go backwards in time and 
write it down

✤ as a therapist you will know 
where the breakdown 
occurred - go a few more

✤ ask him where he made his 
“oops” 

✤ ask him what he should 
have done instead of what 
he did

1. last event
2. just before that
3. just before that
4. just before that
5. just before that
6. just before that
7. just before that
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Treatment 
Suggestions for 
Social-Emotional 
Deficits

312



✤ depression: 

✤ recognize and refer

✤ be aware of “Externalized Agitated Depression”

✤ increase self-esteem

✤ get him to realize the likelihood of repeating previous 
social “oops” moments is less because he now is more 
socially aware and realizes where his dot is  

✤ so why would someone look at you know in disdain?        

✤ teach how to recognize emotions in self and in others
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✤ teach how to express emotions verbally and 
nonverbally

✤ books that teach emotions

✤ e.g. Mercer Mayer and Berenstain Bears
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✤ word banks to teach “The Language of Emotions” 

✤ video clips 

✤ Mr. Bean

✤ I Love Lucy

✤ Spanish Telenovelas

✤ Bollywood films
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✤ use a positive and non-emotional tone of voice

✤ teach what to say when problems occur

✤ Use a cue card for school:

“A sign of intelligence is to ask for clarification when 
you don’t understand something.”

✤ be aware of the impact anxiety will have

316



✤ Strike a pose
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Super hero

1. plant your feet about 2 feet 
apart

2. puff up your chest

3. take a deep breath

4. hold for 2 minutes
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Rocky Balboa

1. extend the arms

2. think Victory

3. trick your body into thinking 
you are a champion!
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✤ use safe havens and safe people to:

✤ organize upcoming events

✤ need a break/release to avoid class stress

✤ soon to have a meltdown

✤ where to go during a meltdown
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✤ often remain in a highly stressed or agitated state even 
when they look calm

✤ be aware of the amygdala’s role

✤ inefficient information processing

✤ continues to escalate but can’t recognize the 
escalation until it is too late

✤ explosion happens “out of the blue”

✤ use the analogy of someone recovering from 
abdominal surgery to teach this concept to those who 
deal with the child
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✤ teach what empathy looks like to others

✤ acknowledge their problems - don’t look like you 
don’t care (fake it!)

✤ teach how to predict another person’s viewpoint
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“People expect cognition and social functioning to 
be equally developed. When kids with Asperger’s 

Syndrome experience difficulty they wrongly 
assume it is deliberate misconduct.”

-A. Klin and F. Volkmar, 1997
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✤ Teach the relationship between negative feelings and 
anxiety-producing situations and events (Klin and Volkmar, 
1997)

✤ Many children with AS remember events from 5 years 
past as if they happened 5 minutes ago. Teach them to 
focus on what’s relevant right now and not dwell on 
the past.

✤ Forget About It Box

✤ Toilet tissue
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✤ Power Cards (Eliza Gagnon, 2001)

✤ Brainstorm ideas

✤ shoot him

✤ kick him

✤ punch him

✤ tell the teacher

✤ walk away

✤ ignore him
325

✤ use Time Timers (timetimer.com)

326

✤ checklists

✤ helps students remain focused by providing 
predictability and structure

✤ color code per class

✤ key to success is detail
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✤ refusal to tackle a task is often seen as defiance 
when in fact the student is simply overwhelmed

✤ stress organizational skills:

✤ planning

✤ organizing

✤ problem solving

✤be aware, NTs use linguistics AS does not

✤use “Show me your work.”
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✤ Happiness appears to be related to completing a task 
and not in pleasing others.

✤ prompt with this in mind: 

✤ “That shows lots of wisdom and maturity” 

✤ “Think about this and choose one that shows me 
how smart you are.”
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✤ Be sure we have the same definition

✤ Simplify directions - avoid:

✤ multiple-step commands

✤ abstract language

✤ multiple meaning words
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✤ Friend Facts, Michelle Garcia Winner

✤ interpersonal distance

✤ arm’s length

✤ 2 floor tiles

✤ hoola hoop
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Reading 
Comprehension

332



✤ typically prefer nonfiction

✤ factual

✤ fiction is dependent upon Theory of Mind

✤ fiction requires inferencing

✤ but what if the fiction assignment is of high 
interest?
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Bloom’s Taxonomy 
L. Anderson and D. Krathwohl, 2001

Cognitive Process Dimension
Remember Understand Apply Analyze Evaluate Create
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Remember Understand Apply Analyze Evaluate Create

Definition:  
the ability to 
retrieve relevant 
knowledge from  
long-term 
memory

Definition:  
the ability to 
construct 
meaning from 
messages

Definition:  
the ability to use a 
procedure

Definition: 
the ability to 
break info. into 
parts & determine 
relationship

Definition: 
the ability to 
make judgments 
based on criteria 
and standards 

Definition: 
the ability to put 
elements together 
to form a whole, a 
new pattern, or 
structure

Requires the 
ability to: 
• Recognize  
• Identify 
• Recall 
• Retrieve

Requires the 
ability to: 
• Interpret 
• Give examples 
• Infer 
• Compare 
• Explain

Requires the 
ability to: 
• Execute 
• Implement 

Requires the 
ability to: 
• Differentiate 
• Organize 
• Provide 
attribution

Requires the 
ability to: 
• Check 
• Critique

Requires the 
ability to: 
• Generate 
• Plan 
• Produce

AS impact: 
typically strong 
areas for students 
with AS

AS impact: 
1. EF 
• flexibility 
• relevance 
2. ToM 
3. CC 
4. EQ 
• self-awareness

AS impact: 
1. Anxiety 
2. EQ 
• self-awareness 
• self-regulation 
• self-motivation 

AS impact: 
1. EF 
• flexibility 
• relevance 
• goal focus 
2. CC 
3. EQ 
• self-regulation 
• social skills

AS impact: 
1. EF 
• flexibility 
• relevance 
• goal focus 
2. CC 
3. ToM 
4. EQ 
• self-motivation 
• social 
awareness 
• social skills

AS impact: 
1. EF 
• flexibility 
• relevance 
• goal focus 
2. CC 
3. ToM 
4. EQ 
• self-regulation 
• self-motivation 
• social 
awareness 
• social skills

Cognitive Process Dimension
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Factual C-nceptual Pr-cedural Meta-C-gnitive

Definition:  
the information a student 
must know

Definition:  
the inter-relationships with 
which elements have to 
allow them to function 
together

Definition:  
the ability to know how to 
do something

Definition: 
the ability to know about 
cognition and the 
awareness and knowledge 
of one’s own cognition

Requires the ability to use: 
• Terminology 
• Details 
• Elements

Requires the ability to have: 
• Classify 
• Categorize 
• Use principles & 
generalizations 
• Use theories, models & 
structures

Requires the ability to have: 
• Subject specific skills 
• Subject specific 
techniques 
• Knowledge of when to 
use these skills

Requires the ability to: 
• Strategic knowledge 
• Knowledge of cognitive 
tasks 
• Self knowledge

AS impact: 
typically strong areas for 
students with AS

AS impact: 
1. EF 
• flexibility 
• relevance 
• experiential learning 
• goal focus 
2. ToM 
3. CC 
4. EQ 
• self-awareness

AS impact: 
1. EF 
• flexibility 
• relevance 
• experiential learning 
• goal focus 
2. ToM 
3. CC 
4. EQ 
• self-awareness 
• self-regulation 
• social-awareness 
• social-skills

AS impact: 
1. EF 
• flexibility 
• relevance 
• experiential learning 
• goal focus 
2. ToM 
3. CC 
4. EQ 
• self-awareness 
• self-regulation 
• self-motivation 
• social-awareness 
• social-skills

Knowledge Dimension
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Remembering (Knowledge)

✤ Definition: retrieving previously learned material by 
recall

✤ Terms: tell, recall, what, who, when , where, which, 
list, match, label

✤ Products: worksheet, quiz, reproduction, list
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Understanding (Comprehension)

✤ Definition: constructing meaning from messages 

✤ Terms: compare, contrast, demonstrate, outline, 
classify, explain, summarize

✤ Products: story problem, summary, collection, outline, 
report, diagram
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Applying (Apply)

✤ Definition: using a procedure through executing or 
implementing 

✤ Terms: organize, solve, identify, interview, experiment, 
build, construct, plan, model

✤ Products: scrapbook, puzzle, illustration, experiment, 
interview, journal, map, advertisement, recipe
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Analyzing (Analyze)

✤ Definition: breaking material into constituent parts, 
determining how they relate

✤ Terms: dissect, inspect, infer, categorize, discover, 
classify, survey, examine

✤ Products: questionnaire, spreadsheet, survey, chart, 
categorize
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Evaluating (Synthesize)

✤ Definition: making judgments based on criteria and 
standards

✤ Terms: award, criticize, justify, dispute, decide, 
recommend, measure, assess, value, appraise

✤ Products: editorial, debate, film, recommendation, 
review
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Creating (Evaluate)

✤ Definition: putting elements together to form a 
coherent or functional whole; reorganizing to form a 
new pattern or structure

✤ Terms: elaborate, create, improve, design, modify, 
maximize, propose, change, adapt, originate

✤ Products: invention, newspaper, song, collage, 
solution, play, creative story
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Treatment 
Suggestions for 
Reading 
Comprehension
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✤ Use Socratic Questions to enhance thinking (adapted from 
Paul and Elder, 2002)
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Questions that Clarify

✤ What is an example of…?

✤ Can you explain…?

✤ How would you say this in your own words?

✤ What is the right way to define this?
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Questions that Probe Assumptions

✤ Why do you think this way about…?

✤ What are your assumptions?

✤ What do you believe to be true?

✤ What else could we believe about this?
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Questions about Perspectives and 
Viewpoints

✤ Whose viewpoint is this?

✤ What bias does this have?

✤ What is another view about…?

✤ How many more perspective could there be about…?
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Questions that look at 
Consequences

✤ How does this affect…?

✤ Why is this important?

✤ What effect can this have on…?

✤ If this is true, then what else might be true?

348



Questions about the Question

✤ What does this question mean?

✤ Is this a good question?

✤ Why was this question asked?

✤ What does this have to do with our lives?
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Points of view

Who is the 
author/speaker?

How do you 
think HE feels 

about the 
subject?

How do YOU feel 
about the subject?
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Graphic Organizers

✤compare/contrast
✤interval graphs
✤transitive order
✤flowcharts

✤central idea graphs
✤branching diagrams
✤class relationships
✤matrix diagram
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Sensory Issues
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✤ hyper/hypo-sensitivity in all 5 senses

✤ acoustic appears to a major issue

✤ hyper-sensitivity is common

✤ hyper-startle reflex (hyperactive amygdala)

✤ certain pitches are intolerable

✤ certain sounds are intolerable

✤ whistling /s/

✤ hand dryer
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✤ frequent issues with sensory overload

✤ often becomes hyper-vigilant, tense, and anxious as 
he anticipates the next event 

✤ may develop social phobia

✤ may stiffen when hugged

✤ may have restricted diet

✤ often will refuse to try new foods

✤ be aware of previous paired associations of 
unpleasant activity when eating
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Treatment 
Suggestions for 
Sensory Concerns

355

✤ approach it like a Functional Behavior Assessment

✤ define the incident

✤ analyze, interpret and hypothesize:

✤ sensory seeking/avoidance

✤ design a sensory diet (activity plan) that provides 
the sensory input a person needs to stay focused 
and organized throughout the day.

✤ refer to a sensory specialists (typically OT)
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✤ zonesofregulation.com

✤ Tool Chest for Teachers, Parents and Students

✤ How Does Your Engine Run:  alertprogram.com 
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✤ easy read to help 
develop awareness 
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✤ High School MUST teach how to self-advocate

✤ college and work do not function under IDEA

✤ ADA requires the individual to identify what 
accommodations are necessary to achieve success
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✤ statistics for NTs are frightening, now factor in AS 
Bureau of Labor Statistics (BLS),

✤ 26% of graduates are unemployed and 37% are 
“mal-employed”

✤ the jobs they currently have do not require a 
college degree, such as waiting tables or working 
in retail

✤ these jobs tend to pay only minimum wage or 
close to it–simply not enough to cover most 
graduates’ student loan payments on top of their 
basic living expenses.
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Thank you for attending.
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